Berkswich CE Music Overview - Summary of Units

(see also performan

Year One

Year Two

Year Three

Year Four

Year Five

Pentatonic Scales (folk music from china,

Indonesia (instrumental unit four)

All About Me (pulse and rhythm) Us?:'r?zlsst(r\:j\l;s;:tf;'iinr;allrz:;isgz?:f;IS melodies and composition) Learning about the key features of Ancient Egypt (compositional notation) Exol F
Identifying the difference between the o g}n rhvthms Iearnii 2 traditional ’ | Understanding that music from different | gamelan music, including the Slendro scale | Identifying the structure, pitch and rhythm Axp ort
. . <
pulse and rhythm of a song and Afrﬁ\c/angcalrand r’es onsegson and parts of the world and different times, has | and cyclical rhythmic patterns, identifying | of written notes and experimenting with dpprﬁl.
consolidating understanding of these recoenising simple Fr)mtation & different features. Beginning to show an | traditional gamelan instruments, learning | notating their compositions in different evelol
concepts through listening and Pro %essing to crieatin anir’r.1al-based awareness of metre. Playing and creating | about the concept of an octave and ways to help develop their understanding cg,:;po'
performing activities, including singing callgand resg onse rh tims usin pentatonic melodies, composing and exploring how different timbres are used. | of stave notation. Using stave notation to (differe
the shape of a melody, playing on the tempo. d nzmics an\c/i timt;re angd performing a piece of music in a group Playing a gamelan inspired piece in two compose and perform their own. Play a p:rpos
pulse and creating word rhythms. | ?n ! inytim with ar member using layered melodies. Evaluating using parts on tuned percussion using staff melody with reasonable accuracy. 'o c'onc
playing € group memoers. musical vocabulary. notation. in pitch
Snail and Mouse Traditional Western Stories (orchestral
. " . instruments) Rock and Roll (bass lines) Blues (using chords)
classical music, dynamics and tempo . . ica (i i
Usi (dlassi o cynamie po) Introducing the instruments of the South Africa (instrumental unit one) Recognising and discussing the stylistic Identifying the key features and mood of
sing voices, bodies and instruments to hestra. L ing how diff t Learning the basics of staff notation, . . o Develo|
listen and respond to different pi ¢ | Orchestra. Learning how difreren . . . features of different genres, styles and Blues music and its importance and
p piecesot | including crotchets, crotchet rests, minims o . . . . control
. characters can be represented by > . traditions of music. Learning about the purpose. Learning what a chord is and
music that are slow and fast. Observe . . and semibreves, recognising these by ear L. . . . when s
s. . timbre, how emotions can be . . . origin and features of rock and roll music, | playing the cord of C. Learning the 12-bar
others and move, speak, sing and play d by pitch and h h and from notation. Exploring South African ) . . follow
| with some accuracy. Learning and represented by pitch and how changes music, singing and playing a gumboot playing the Hand Jive and Rock Around the | Blues and the Blues scale (ascending and S
on ; : in tempo can convey action. Using ’ > ! Clock, looking specifically at a walking bass | descending), and combining these to singing
performing a rhyme and song with a K led f timbre. t d dance-style piece in two parts, creating a . . - ) . - . - of timit
focus on tempo (keepi tead I nowleage of timbre, tempo an . . line on tuned percussion, and performing a | create an improvised piece with a familiar,
p ping a steady pulse d icch h . . harmonic ostinato. . . . a good
and singing in time from memory) ynamic changes when creating a piece whole-class piece. repetitive backing.
’ of music.
Under the Sea (musical vocabular Musical Me (letter notation and folk
. (. ) . . ( . ) o o South and West Africa (chords and rhythms)
Exploring key musical vocabulary, Learning to sing the song ‘Once a Man Jazz (syncopated rhythms) India (instrumental unit five) L, ) .
. L . , o ., ) S . . . Learning ‘Shosholoza’, a traditional South
through making visits to underwater Fell in a Well’ and to play it using tuned | Playing ‘off beat’ and singing a syncopated | Learning and understanding the history . . . Explori
worlds and a coral reef. Listenin . . ) . . . African song, playing the accompanying -
. gand percussion, adding sound effects, rhythm. Learning about ragtime style and key features of Indian Bollywood films chords. maintaining fime. Using tuned film mt
ve | moving to different types of sea-themed | experimenting with timbre and music, traditional jazz music and scat and their key musical features. Through ercus;ion and Ieafnin t.o Ia gthe diembe | instrum
music, responding to changes and dynamics and using letter notation to singing. Children improvise a scat singing | composition, investigating how ambient gnd mastering some dagncefngves SiJn ine | Recogn
choosing instruments with appropriate | write a melody. Learning to show a performance with sounds and words. sounds can be used to enhance a film with the corregct ronunciation anc.i ging scales ¢
timbre to represent undersea creatures. | range of emotions using voices. Playing | Create a jazz motif using a swung rhythm | score, practising staff notation and S P . . and gra
Create pi . . L . ) . - . - ) . maintaining a part with accuracy. Playing .
pitches and rhythms and known melodies using letter notation in | using tuned percussion with a jazz version | performing a film sequence using more complicated rhvthms in fime and using b
perform a layer of the music withinan | the correct order and invent new ones | of a nursery rhyme. instruments and movements. with rests P v theme.
overall piece. with different dynamic levels. ’
Space (orchestra;;lgyr:zr:i\fl:)s, timbre, tempo Caribbean (instrumental unit two) Rivers (changes in pitch, tempo and dynamics) Exolori
. . . - . . . . xplori
Fairy tales (timbre and rhythmic patterns) | Identifying dynamics, timbre, tempo Learning abo.ut.the h|§tory aer features of | Linking to gt.eography learning, puplls Ho!u. The Festival 9f C.olour (composition) . variatic
. . . . . Calypso music, including the importance of | represent different stages of the river Exploring the associations between music,
to | Introducing the concept of timbre; and instruments in music heard, and o > . . ! b "transla
. . - - percussion instruments in Trinidad. through vocal and percussive ostinatos, sounds and colour, composing - justifying :
learning that different sounds can comparing pieces by the same Performi DSOSty th Iminating in a final ’ ful choi ) ical t classicz
represent characters and key events in a | composer. Explaining how some the e.r orming a calypso-sty 'e song wn' ' cu.mma ng in a final group per ormanFe, purposeful ¢ once.s usmg musica .e.rms . o trun
. . voices and tuned percussion - playing this | using notation and performance directions | correctly. Recording their compositions in .
y | story. Clapping to the syllables of words | same instruments can have many . L . . . . . section
. X . . . in two parts from staff notation (including | to represent their composed ostinato. written form and collaborating to create S
and phrases before creating rhythmic different sounds. Visually representing . ) ) : ) : : . (within
L . quavers) and adding their own Children sing a cappella in tune and in and perform their own musical .
patterns. music in creative and more formal ways | e Aoolving | . h h ith oth developing b h - Holi with a |
and learning to play and compose improvisations. Applying learning when armony with others, developing breat composition to represent Holi. theme
if using a pentatonic scale. control. .
y. motifs. impres
Superheroes (pitch and tempo) . .\ India (trafimona! nstruments and Nor.th America .(|nstrumental un.lt six) Dance Music (looping and remixing) Exploril
. . e On This Island: British Songs and Sounds (folk improvisations) Exploring the music of composers like - s ‘
Learning how to identify high and low ; - | duci diti ! Indi . - . . Learning how dance music is created, 1600-1
. and contrasting compositions) ntroducing to traditional Indian music. Philip Glass and Steve Reich, learning ) .
notes and to compose a simple tune, Lo . . L : b h dtal li - R focusing particularly on the use of loops. compo!
; ) : Singing, playing and following earning about the rag and tal, listening to | ghout the key features of minimalism, such . . .
exploring some different instruments ; , £ les of Indi . ) ) Starting with body percussion rhythm and sty
and investigating how instructions to perform as a group. a range of examples ot Indian music, as interlocking patterns and layered loops in time with a group. Learning how | wrote :
. . . Py . . C
o gating Taking inspiration from the British Isles, |identifying traditional instruments. textures. Considering how minimalism has .
tempo changes help to tell a story and . Readi ical : lav th . . to play a well-known song before putting a | cannon
. - . exploring how to create sounds to eading musical notation to play the been influenced by other musical styles, - . :
make music more exciting. Altering and X t notes of th Creati o ) o dance music spin on it to create their own | knowle
L ) represent three contrasting landscapes: | COrrect notes ot the rag. Lreating while singing and playing a minimalist . . .
controlling instruments and voices to ) ) : . . - | d dtal : | : e versions with a clear structure, backbeat musica
) seaside, countryside and city, creating | Improvisations along to a drone and tal. piece (‘Interlocking Patterns’) in two parts . . .
make both quiet and loud sounds. . Singi ith foth e . and two different loops (using knowledge | Playing
. . . their own soundscapes. inging with an awareness of other to apply their skills in reading staff -
Creating and following graphic scores. hildren’ " - . of octaves as appropriate). compo
children’s parts. notation and playing tuned percussion. learnin
By the Sea (vocal and body sounds . -
. y ( v . ) Myths and Legends (texture) Musical Theatre (combining performances)
Children are encouraged to feel pieces . . . - . . . . . C
. . Creating rhythms and arranging them in South America (instrumental unit three) Samba and Carnival Sounds and Instruments | An introduction to the features of musical .
of music, conveying mood through . . . . .. . Creatin
movement and makine links between a particular order or structure. Learning about the history and features of (South America) theatre. Categorising action songs or hei
. | music. sounds and envgironments Describing musical texture (thick or Latin American music. Performing a salsa | Introducing samba and the sights and character songs. Learning how singing, t _e!r e?
> L _' thin). Developing understanding of style piece in piece parts from staff sounds of the carnival celebrations, such as | acting and dancing can be combined to crlthu.l
Controlling instruments and voices to . . . . . vali il : b h . . explori
¢ | make both quiet and loud sounds musical language and how timbre, notation and adding their own Carnival in Brazil. Learning about the give an overall performance, exploring .
Creatin an?:l followine eraphic sccl)res dynamics and tempo affect the mood of | improvisations on tuned and untuned traditional sounds and instruments, how music can be used to tell a story and tracka
Makin ga variety of soguidspwith their a song. Learning to create music percussion. Developing performance syncopated rhythms and composing their | learning about performance aspects, percu‘s_
. & . v . through the use of a graphic score with | techniques, including song and dance. samba breaks. including smooth transitions between potanq
voices and instruments and creating a in the |

graphic score that can be played from.

textural layers.

dialogue, singing and dancing.




